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INTRODUCTORY NOTE 


This booklet was first published by the Inter-State Board of Anglo-Indian 
Education and its circulation was more or less confined to the teachers of the Anglo- 
Indian schools. In order to share the results of Miss Johnson’s work with a wider 
public, the Ministry suggested to the Board of Anglo-Indian Education that the 
brochure may be reprinted by the Ministry to which the Board readily agreed. The 
Ministry appreciates this gesture on the part of the Board and hopes that the teachers 
of Elementary schools will find this publication useful, as it contains concrete sugges- 
tions for using the Basic education approach in the lower grades of Elementary 
schools. 
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FOREWORD 


This publication has rightly been called‘An Interpretation of Basic Education 
Principles for Kindergarten and Junior Classes of Elementary Schools.’ It embodies 
the main principles of Basic education and its primary purpose isto provide 
practical guidance to the teacher on the introduction of Basic education techniques. 


It must be stressed that Anglo-Indian Schools cater to the needs of urban 
populations and, therefore, Basic education as at present practised in village schools 
must be suitably modified to suit these needs. Urban communities find their life 
linked increasingly with the machine and factory and the human association that 
they imply, and, therefore, what is basic to a village community cannot in the 
educational sense be basic to an urban community. 


I believe that no large-scale experiment has been carried out on the introduc- 
tion of these techniques into urban schools and the attempt in the schemes outlined 
in this pamphlet to use “Centres of Interest” as an approach, though not new, 
provides the foundation on which Anglo-Indian schools may experiment in the 
field of Basic education. As Anglo-Indian schools have all along used ‘activity 
methods’, the suggested approach will not radically affect the methods already 
adopted in these schools. 


I do not know whether Basic education experts will agree with this approach 
and, therefore, I wish to emphasise that these schemes attempt to introduce Basic 
education techniques only. 


Miss Johnson is to be congratulated on her practical approach to this 
problem. 


New Delhi A.E.T. BARROW 
August, 1958 
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INTRODUCTION 


Anglo-Indian schools have an important part to play in the development and 
interpretation of the principles of Basic education especially in the Primary classes. 
In many respects, these schools already practise those principles. The time has 
come to take stock of the existing methods and bring them into line with the best 
of modern methods as practised the world over. 


Fundamentally, the spirit of Basic education may be defined in the now famous 
words' : “The curriculum is to be thought of in terms of Activity and Experience 
rather than of knowledge to be acquired and facts to be stored.” Education is 
preparation for life, and pupils can only learn to live by living. It is this “livingness” 
that must be fostered in our Primary schools. : 


The points dealt with in this scheme include: 
(a) The use of Centres of Interest as a means of correlation and to give 
life and meaning to all the work; 
(b) a stress on handwork and constructive activity as the basis of all learn- 
ing; 
(c) a consideration of some other implications of Basic methods such 


as the use of individual methods, the important role of the teacher, 
the need for “self-help”; 


(d) а new daily set-up of the time-table to suit the new approach. 
It rests with the teachers to interpret Basic methods imaginatively and to put 


them to the test courageously, if Anglo-Indian schools are to continue to maintain 
their high standing in the educational system of India. 


St. Mary's Training College Р. N. JOHNSON 
Poona 
August, 1958 


1. Hadow Report on the Primary School, 1931 


PAR RT 
GENERAL PRINCIPLES 


1. Choice of Centre 


In the lower Infant classes the centres of interest must be well within the grasp 
of the child, and as near to his own life and experience as possible. “Our Home”, 
“Our Street” are perennial interests with the smallest children.. Even “The Zoo”, 
“The Circus”, “Trains”, “Christmas”, are less assured of success and lasting appeal, 
as they are more topical, transitory, and need to arise out of the children’s expressed 
desire, or even out of the main “Home” topic. 


In the Junior classes the centres should lead to work in History and Geography 
and Literature, or in more modern parlance, Social Studies and Appreciation, and to 
some really worthwhile activity in Handwork and Group Achievement. There should 
really be no limit to the choice; the suggestions made here are interests of known and 
tested value as leading to valuable fields of study and skill; but a good teacher and 
a lively class will add to the list many other titles prompted by their own circum- 
stances, environment and interests. 


2. Types of Handwork 


In the Infant classes there is a degree of make-believe and "miniature" that 
later on ceases to be satisfying or, in keeping with basic principles. The very youngest 
children's handwork is manipulative and experimental, such as cutting, tearing, 
crushing, scribbling, brick building, without much tangible result according to our 
standards. In every Infant class, or on a verandah or in a shed nearby, there should 
be space for a doll's house—a permanent mud and brick structure that children can 
get inside is easily put up and much appreciated for house play—a set of large blocks, 
a miniature street, or a floor model. No class should normally be long before signs 
of activity begin to show if sufficient simple material is provided in such a space. 


In the Junior classes, though the love of models and things in miniature still 
may persist, yet the “real” becomes more satisfying. What is made on a small scale 
must be accurate—exhibition standard. But real crafts are needed too: usable knitted 
and sewn articles, toys, baskets, bookbinding, papier mache work, puppets. Here 
the financial problem is raised. Firstly, good material is essential; secondly, we must 
decide whether the principle that articles can be sold and proceeds meet cost is 
proved true or even desirable. 


3. Paying Our Way 


It is worthy of consideration that real crafts and activities are attractive to 
children of seven years and over. These include, besides those listed above (viz., 
needlework, knitting etc.), such activities as gardening, vegetable and flower production, 
poultry keeping, pets for profit such as rabbits, the running of our own tuck shop, 
simple Aousekeeping and cookery, the presentation of concerts, plays, puppet shows, 


and the running of an exhibition on the term's topic. 
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However, the gate money and sales money from such activities will be more 
likely (when costs have been deducted) to be on a scale to buy a few additional books 
for the class library or some tools for handwork than to make any large contribution 
to the cost of schooling. : 


4. The Impact of Craft and Activity Centred Learning on the Three R's 


The three R’s must be learnt more and more through individual work. All 
children are allowed to work for the main part of one hour to one-and-a-half hours 
every morning at their own pace, at their own tasks, with a sense of responsibility for 
their own progress in each R. 


The centre of interest will largely, though not entirely, provide work in all the 
three Rs. 


New reading material will be made with lower classes to suit the subject in 
hand. With older ones there will be research for information on topics. Writing 
will be the compiling of books, poem sheets, notices, instructions, information 
cards etc. 


Airthmetic needs daily drill in the fundamental processes, properly graded; but 
even here the planning of houses and streets, the measuring of cloth and the weighing 
of flour or seeds or foodstuffs will give reality to the learning. 


The absolute necessity of a good class library cannot be over-stressed. Not 
only will the children be learning to look up knowledge they want, as true students, 
they will perhaps stand a better chance of appreciating real books instead of periodicals 
and comics in later life, and retain the ive of study and research. 


5. The Covering of the Syllabus 


. There will be many people with fears that an orderly and adequate syllabus 
will not get covered on this system. 


The answer is three-fold. 


у (а) The amount of information under the formal syllabus that is really retained 
in children’s minds is doubtfulin any case, and probably disappointingly low. It is 
more important that they learn how to learn and to be interested, and keep an 
enquiring mind, than that they cover any given ground. 

(b) The interest in a project is often such that children actually absorb a great 
deal of information and suggest further lines of research themselves, that they will 
follow keenly. Therefore, there is plenty of learning, even if the matter is somewhat 
different from that suggested in the syllabus as previously drawn up. 


(c) The things children ought to know by the end of Std. [V or V might be 
ma iy thus, —and each scheme сап be seen to be framed to supply some of that 
nowledge. 


1. A simple sense of time in History. 


2. Some knowledge of the lives of men and women and who have contributed to 
the progress and welfare of Man. 


3. Some knowledge of their own home background and the lives of people 
around them. 


4. An acquaintance with Nature, the local and discoverable trees, plants, 


creatures, and their seasonal changes. 


5. An introduction to maps and their construction, the compass points, sun 
and shadow, and direction. 

6. The beginnings of world-sense and interest in the diversity of life, the vast- 
ness of the world and the fascinations of travel and communications. 

7. A thorough grounding in the four rules in Arithmetic, weights and measures, 
money, and time. Some skill with ruler and pencil, and elementary space 
Intuition. N 

8. A desire to read more, and confidence in exploring books. 


9. Confidence and skill in written and oral expression. 


More detailed syllabuses than this have presumably been devised in the past 
to suggest topics to teachers, and also to prevent overlapping between the classes. 
There is little likelihood of the latter so long as the choice of Centres of Interest is 
varied. With a fresh approach, familiar subject-matter may even be joyfully studied 
again. 


6. Important Reminders 


Further notes and reminders have been appended at the foot of the Centre of 
Interest plans in the following pages, though there are reminders which concern all 
“Centres”. These may be briefly tabulated as under : 

(a) Suggestions for activity are often applicable to all topics. 

v(b) Correlation must пог be forced. 
ve) Nature syllabus and note-taking are both to be avoided. 

(d) Some subjects fall mainly outside the Centre of Interest e. g. Music, Poetry. 

(e) A permanent shop (make-believe) in the class can prove valuable. 

(f) A list can be made “Things we want to find out.” 


7. Work In House and Garden 


In Basic schools the children spend the first part of the day in “Safai”, which 
involves tidying compound and house, class-rooms and workshops, utensils etc. and a 
certain amount of regular help in the cooking, gardening, watering, care of animals 
etc. This is generally accepted to be of educational value, and in a democratic age 
should be more and more widely practised. 


Most Anglo-Indian schools that have their boarding departments are already 
“Basic” in this sense. The girls and boys in many of our “Homes” and “Home 
schools” help in turn in kitchen and house (dormitories), the boys in the workshop, 
and both in the garden. 


Many more schools in England started the same practice during the war, of 
necessity; afterwards they retained it as educationally desirable. 


The gardening, the housework, the care of hens, the making of simple furnish- 
ings, the interior decoration, the dressmaking, will all prove valuable Centres of 
Interest for studies; but in the main these will be better undertaken by children of 9 
plus, (i. e, Std. V upwards) when the level of skill and the sense of responsibility will 


be greater. 


Centres of Interest, however, have been included here on “Pets”, “Gardening”, 
“Cooking and Housekeeping”, and “A Specific Craft”, all of which are possible on a 
simple level in lower classes. 


A new realisation of the “dignity of labour” is obviously desirable in a new age; 
and the coming generation should not grow up dependent on servants, or unused to 
tidying up and managing their own house and garden. 


8. The Teacher’s Role in Craft-centered Teaching 


It has been suggested that it will take exceptional teachers to work on these 
lines. J maintain that it will take teachers who have retained a freshness of approach 
and a real understanding of children. 


The teacher is in the role of fellow discoverer with the children, guide, adviser, 
ready to be interested in their queries, ready to suggest new lines of research and 
study. 


She will have her preparation to do; there will be new flash cards to letter, 
news to write, books to compile, the children’s progress cards to keep up-to-date. 
New writing copy must be made, poem cards, sum cards, and counting apparatus. 
Preliminary trips to places chosen for excursions or nature rambles will make the 
excursion more worthwhile and the library and museum must be visited in search 
of answers to queries. The work done by the children in the care of creatures and 
gardens must be followed up; the whole environment kept attractive and rich in 
educative material. 


Moreover, she must be individually aware of her children and their needs and 
progress, noticing when one has attained “reading readiness,” another needs help to 
understand an arithmetical process, or another who seems to be no good at anything 
needs help to discover his own peculiar contribution to the whole. 


The syllabus certainly cannot be followed blindly point by point, as some 
teachers managed to do on the traditional planned syllabus. To feel what follows 
next from the way the children’s interest are developing and the project is shaping 
is something that a sensitive teacher will be well able to do. A great deal of satisfac- 
tion and sense of achievement will be derived from this type of teaching especially 
M She cher has those two important gifts—sympathy with her children and a sense 
of vocation. 


PART П 


CHOICE OF CENTRES OF INTEREST IN KEEPING WITH BASIC 
PRINCIPLES 


Standard I 


Does not work a project unless it arises spontaneously out of their Activity. 
[See Part III for “Activity in the Infant School.” (K.G.) ]. 


Standard П (6 to 7 years : upper Infants). 
P. The House or the Home. 
P. The Street. 
P. The Neighbourhood. 
People who work for us. 
The Post Office. 
The Fair or Circus, or Zoo : whichever has been experienced. 


Standard Ш (7 to 8 years). 
P. A Shop or Market. 
Travel and Communication. 
Craftsmen of our State. 
P. Gardening. 
P. The Production of a Play. 
P. Home Science: Cookery, Health etc. 


Standard IV (8 to 9 years). 
P; ga Ren Exhibition on a specific Country or some aspect of Social 
tudies. 
A Country. (Personal contact is essential). 
P. The Production of a Puppet play or plays, e. g. on History. 
P. Pets: Poultry, Rabbits, Pigeons and others. 
A Book studied in Literature. 


A Specific Craft : Needlework, Knitting, Bookbinding, Basketry, Pottery. 
Our Town or City. 


Note: The selection of subjects under Standards as made by me is some- 
what arbitrary. Plays and puppets would appeal to all ages; gardening 
is important for all children. 


I have merely made a selection of six possible subjects for each year, giving 
variety of experience and knowledge to each year. But this is by no means 
an exclusive list, or one to be followed slavishly. Both teacher and class 
may think of other topics they wish to work round. The choice made 
should be one in which both teacher and children feel they have some 
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interest and are prepared to explore and do research. It should not be 
dictated by the school authorities, but rather selected and talked over wiih 
them. Nothing kills a topic more surely than lack of confidence and 
interest in teacher or pupils. 


Interests may run concurrently or one by one. Those marked P (perennial) 
may last throughout the year or appear year after year. 


As six interests may prove too many for a year, they can be done in alternate 
years, thus giving a new interest to “repeaters” in a class, and keeping the 
work fresh for the teacher. 
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PART III 


ACTIVITY IN THE INFANT SCHOOL (KINDERGARTEN CLASSES, i.e. 
STD.I&M 


Some Ideas on Getting the Method Launched 


A Tentative Time-table 


The time-table in Std. I and II should not be rigid in any sense. Except for 
fitting in with other users of the piano, or visiting teachers if any are neces- 
sary, the times remain “elastic” and bells are ignored. ፲፻ an occupation proves 
valuable and enthralling, it is continued with : ifit pallsandthe children need 
a change, it is finished with and something new taken up. For division of 
time I quote Mr. Barrow’s recommendations submitted to the Inter-State Board 
for Anglo-Indian Education in 1957 : but with one difference—that I feel 
one hour is enough for the Three R’s at this stage; instead of 13 hours 
suggested by him. 


The time might be arranged thus: 

9.20 to 10.20 Handwork and Activity. 

10.20 to 10.45 Discussion, News, Nature, Conversation, Picture Talks. 
10.45 Break. 


11.00 to 12.00 Individual Work in the Three R’s, sometimes but not always 
preceded by a piece of group learning, a number game, reading 
commands game, or explanation of new apparatus. 


12.00 to 12.30 Hindi or English songs, Rhymes, Stories, Games. 


Afternoon (a) Rest and quiet reading. 
. (5) Story, Acting, Music and Free Occupation. 


Handwork and Activities 


Materials required: 
Clay, paint in jars, lots of cheap paper. Old magazines, scissors, odd materials 
in a large packing case or locker, large building bricks or blocks; these form 
the basis. In addition there should be : 


Paste on one particular table with newspapers. 
Library books and chairs in one corner. 

A rag bag, needles and coloured thread, and wool. 
A tub of water, and vessels to play with in it. 
Things for “House” play. 

Puzzles, jigsaws and Montessori-type apparatus. 
Newspaper to paint on and make into dolls. 

A shop counter and shelves. 

Hammer, nails and pieces of wood. 

Small art easels, if possible. - ] 
Nature table and display board, with boxes and jars. 


Quantities : 


When there is freedom of choice, it is not necessary to have more than 
about four jars of paints, eight fat brushes, six clay boards and a small bin of 
wet clay and a basin for dry clay; two cigarette tins of fresh flour paste and 
six pairs of scissors. 
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Materials for the Three R’s 
Equipment : 


Simple lockers can be constructed out of wooden crates with the help of 
a pot of bright paint and some little curtains. 


Wall bags, or bags hung on the backs of chairs. All must be planned to en- 
courage as much “help yourself” as possible. Children’s books and bats and 
folders should be labelled and decorated boldly so as to be easily recognised. 


Apparatus : 


Writing copy cards, sum cards (graded), reading cards. 

Slit cards for writing, tables and counting. ў 

Poem cards for copying and memorising at child's choice. 

Marion Richardson writing books, cards, folders. 

Unlined rough books, unlined exercise books, squared books for sums, and 
interleaved, plain and single-lined books. 

Small word books to collect new words. 

“Read and do” cards. If you can read what it says, you may do it (Drawing 
etc.). 

Blackboards, wall and individual. 

Beads to thread in baskets. 

Marbles in bags for counting. 

Picture books to create reading readiness. 

Readers and story books, varied. 

Flash cards : commands, children's names, objects. 

Rhyme cards in script for reading. 

Rhyme building from cut lines or separate words. 

Book marks to show the child's page in the reader. 

Counters of various kinds. 

Measuring tape, weighing scale, cardboard money and other concrete number 
apparatus. 

Record cards to be taken home at end of week. 

Teacher's own record book of all children's progress. 


Important Points Arising 


1. Children must be allowed to read at their own pace, not all at the same pace. 
Even with a large class, the teacher can hear each child at least thrice a week 
and mark the place on the book mark. Books must be always available. 
Pre-reading work from picture books is essential. Sometimes they may group 
up to read. Much of the early individual help can be given in rest time. 


2. Cards of some sort to last one week, on which children record the daily 
accomplishment of tasks in the Three R’s. The completed card may be taken 


home at the weekend. Teachers may li i igi i 
. y like to think out original designs f. 
these, as at present widely practised for progress charts. E PAAR 
|o s сраз 
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Reading Writing Number 


1 


The three columns are for the 


Retna [ 

Mon | | achieving of a day’s work in 

= Pee | — reading, writing and arithmetic. 
They can be coloured in, or 


| 
| | - given a star, or initialled by 
Wed | teacher. 1 have put an additional 
! 


column for remarks, or for 
English, or for Hindi, or a special 
achievement. 


3. Reading, writing and sums can be done in any order the child chooses each 
day, and there is no attempt to keep together, except voluntarily among friends. 
Children gain social training in waiting for a chosen book or poem card. And 
if a child is very keen on reading one day and elects to spend all his time at it, 
it may be taken that he is wanting to enjoy and establish a new found skill;- 
let him go on. He can make up for it in the other subjects when the new ; 
delight has worn off. 

4. The arrangement of the room in what may be called the workshop pattern 
does much to create the right atmosphere of self-help and purposeful study. 
If desks are pushed together in squares of four or six, even thirty five does not 
seem such a formidable number. It often gives a new spaciousness to the room, 
and children are allowed to move around freely in search of work to do and 
materials to use. A free space to put chairs or mats in a “Story Circle” is also 


desirable. 


STANDARD ፲፲ 


CENTRE : HOUSE 
Doll’s House, or “Wendy House” that children can get into. 


Constructive Work and Activity 
Build, decorate, furnish the house in the classroom. Design wall paper, 
curtains, and sew bedclothes. Either a Doll’s House, which can be simply 
constructed from, two or more wooden packing cases on their sides, or a Wendy 
house big enough for the children to get in. 
Make a large composite picture of a house with rooms. 
Paint illustrations to all the stories under the Social Studies heading. 


Draw small pictures to hang in the house. 
Make a book of the Home, or “The Story of the Family”. 
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Correlation of the School Work to the Centre of Interest 


All in story form and excursions for the purpose of practical discovery, and 
first hand experience, the following simple start to Social Studies can be 
made: 

Story woven round an imaginary family and their house. 

They move house. Situation, arrangement, size, accommodation and structure 
considered, e.g., sloping or flat roof; verandahs. е 

The work of brickmakers, architects, bricklayers, carpenters, electricians, interior 
decorators, plumbers. : 

A day in the life of the family, especially Mother. 

Plans, Maps, N.S.W.E. could be started in a simple form. 

Houses that are different : village houses; flats. 

Some strange houses in far-off lands. 

How primitive man made his house, discovered fire, made pots. 


Nature Study and Health Science : 


Nature in the Garden; the goldfish pond; the roof garden; the window boxes. 
The importance of sleep, of the bathroom, the kitchen. 
Houses of some animals and birds. 


Stories : 


(Our house may be rearranged to suit the stories, or a house constructed with 
matchboxes for bricks, to be our fairytale house, or a fairyland frieze of all the 
houses mentioned, built gradually. 


The choice of stories under this heading should not be limited, though those 
suggested do provide a “link”. The dolls from the dolls house may be invited to 
attend storytelling sessions). 


Snow White and the Seven Dwarfs. 
Hansel and Gretel. 

The Helpful Elves, etc. 

Peter Pan and Wendy. 


Three Rs : 


Measuring floors for carpets and walls for paper. 
Spacework through the plan of the house. 


Multiplication Tables through the members of the doll famil c 
each, three garments each, four cakes each, орков 


Writing our “Book of the Ноте” and other books. 
Writing of daily news, our own or the dolls. 

Teacher builds up the doll story as additional reading, 
Write letters for the postman to deliver at the house. 


Excursions 7 


To see any building in progress, 
To the brickworks. 


2.5 өле 


STANDARD П 


CENTRE : NEIGHBOURHOOD 


One’s own “home area” around the school; and an imaginary typical street and 
its environs where the doll family is coming to live. 
Constructive Work and Activity 


Floor model of village or district where the school is situated. Streets, park, 
houses, gardens. 


Papercut frieze of a street of houses, letter-box, lamps, people and traffic. 
Frieze or book of people who work for us. 


Scrap book. 
Painting pictures of all stories. 


Correlation of the School Work to the Centre of Interest 
Social Studies : 


A family is moving to a new house, and the following information is given 
in'story form, and made more real by the model building and excursions. 


The moving day. " 


The new neighbourhood, street, lamp-posts, letter box, neighbours, shops, and 
the story behind all these. 


The shopkeepers, craftsmen, firemen, policemen, drivers and their stories. 
The people who call at the house, dhobi, postman, tailor. 
The traffic passing along the road. 
Gardens and parks. The children go to play. 
Maps and plans of gardens, roads, the district, the way from home to school, 
to post office etc. 
Nature Study and Health Science : 
All that can be noticed, watched and collected in the local park and “maidan”. 
All we can learn from the fruit and vegetable shop. 
The value of clean streets, green parks, open spaces, trees, and good social 
habits for the health of the community. 
Stories : 
It is well not to feel limited to your main topic for your story, though the 
following “links” may be noted. 
(a) The Shoemaker and the Elves. 
(b) The Brave little Tailor. 
(c) The Stories of Toy town, made famous on the B.B.C. children’s hour. 


(d) Your own similar series if you can make up stories; the mayor, the police- 
man, the firemen and other public characters may be woven in. 
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Three R's : 


Counting and calculating houses, trees, people, cars. 

Multiplication tables through houses, gardens etc. 

Spacework through the plans of streets and gardens. 

The writing of books, news-sheets, both for our class and for the town. 
Writing labels, street names, house names, direction posts. 

Teacher builds up the town story as additional reading matter. 


Excursions : 
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To the Post Office, Fire Station, Park, Police Station, and other local places 
of interest. 


PART IV 
K. С. METHODS EFFECTIVE IN JUNIOR SCHOOL i.e. STD. MI & IV 


The methods used in the Kindergarten are no less effective in Std. III and IV, 
and will do much to save children from dryness and loss of confidence at an 
early age. The main differences are as follows : 


(a) Children over seven are capable of working together as a team or group, 
and, therefore, the handwork and activity may develop into interesting 
projects as well as more finished craftwork. 


(b) The interests arising from this and from stories and conversation will 
lead us into the realms of History and Geography, or, as we say now-a-days, 
Social Studies. 


Some of the points that still hold in Std. III and IV are : 


(a) If children start the morning in making and doing around their interests, 
in handwork, art, nature observation, and work on a project or centre of 
interest, they come to their Reading, Writing and Arithmetic with greater 
zest and sense of purpose later. 


(b) Children must be allowed to read and progress in sums at their own speed, 
though there will be a place for oral work now and then, group games and 
tests of skill, and a new topic studied together. 


(c) Oral English, conversation and discussion are still important, along with. 
discussion of plans. 

(dj In written English, diaries may be kept, news sheets, records of Nature 
observations, word books, poetry anthologies and personal story books. 
Children are capable of writing original stories even before seven years. 


(е) Economy of material as well as richness of experience are the result of hav- 
ing a choice of handwork, art, reading, modelling etc. in Activity and Hand- 
work times; and in having a choice of reading, writing, arithmetic, space- 
work, spelling, poetry, English in the three R's time. Many children 
get so keen on their studies that they elect to continue in periods given to 
free choice of occupation. 


(f) The “workshop” arrangement of the room and the provision of stimulating 
material, and the opportunity for self help are all points of organisation 
designed to promote good work and real achievement. 


(g) The working out of Centres of Interest or topics to correlate many subjects 
on the time-table has been fully dealt with in other pages. 


(A) The same variety of method and approach should be used in teaching 
Hindi. 
Suggested Time-table 
9.20 Discussion of plans, news etc. 
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9.30 to 10.30 Handwork, Art, work on the Centre of Interest, Nature 
records, Nature walks etc. 

10.30 to 11.00 Group or class work in one of the three R’s or Hindi. 

11.15 to 12.20 Individual work in the three R’s. 

1.30 to 3.00 Geography, History, Literature, Poetry, Music, Physical 
Education, Drama etc., Speech. Further Hindi. 


| Suggested Division of Time (as recommended by the Inter-State Board for Anglo- 


Indian Education). 


Three R’s 13 hours. 
Hindi/Regional Language 30 mins. 
Story, Social Studies 30 mins. 
Crafts, Music, Drama, P.T. etc. 2 hours. 


STANDARDS Ш OR IV 
SHOP OR MARKET 


Subjects 


The Market or Bazaar as a whole, or one particular shop. 

The Market or the grain shops will yield interest in local produce whereas a 
General Stores will take us overseas for tinned goods and other imported goods 
such as Sheffield steel and Japanese toys. 


Constructive Work and Activity 


Construct our class shop or market, preferably childsize rather than 

in miniature, so that with paper coins we can go shopping, construct a continual 
supply of goods for sale, coins, bill forms, posters, paper bags, shopping 
baskets. Even eventually go shopping with real money. 


Draw, paint, cut out for a picture, frieze, world book or book of Our Market. 
Map or plan*of layout before constructing. 
Collect picture labels from tins, and matchbox covers. 


Correlating the School Work to the Centre of Interest | 
Social Studies : 
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History of trade; exchange and barter; early coinage; trading ships, discoverers 
and ‘traders. 


The invention of certain interesting commodities, often selected by the class, 
e.g. clocks, cloth, books, matches. 


The farms (or countries) the goods come from. The growing of produce, and 
the manufacturing processes, e.g. cloth, paper, wood, steel, tea, sugar, jam, etc. 
Lives of farm and factory workers. 


Nature Study : 
Friends and enemies of the farmer among birds, insects and animals. Weather 
changes and seasons. 
Nature Study from the fruit and grain shops. 
Three R's : 
Money, weights and measures for shopping. 
The working of bills, and playing of the shopping game. 
The plan and layout of the bazaar or shop. 
Shopping list, price lists, advertisements written. 
Book of the Market or any other topic. 
Collect and study catalogues, advertisements. 
Writing books for a book shop. 
Writing instructions to go with games sold, or other articles. 


Literature and English : 


Stories from the books in our Book shop. 
Stories from the lands of origin of commodities. 


Excursions : 

* To bazaar, market or shop. 
To factories in locality. 1 
To farms and fields to see things growing. 
To station or docks to see goods arriving. 
Foot Note: Some schools have found a shop such a valuable motivation for 
school work and such a constant source of interest that they have found it 
worthwhile to set up a counter and shelves permanently, and perhaps change 
from time to time the nature of the commodity sold. It certainly gives 
meaning and reality to money sums which should never be taught without 
the handling of coins; to weights, which are made more real by experiment 
with weighingscales; and length, for which practical work with tape measure 
and foot rule is essential. 


doses a OR IV 


TRAVEL 


Subjects 
Can either take Sea, Land, or Air travel; or Ancient or Modern forms of travel; 
either one particular mode of travel or a comparison of many. 


. Constructive Work and Activity 
Floor model of Airport, Railway station, Harbour. 
Floor map with railways, air routes, roads. 
Careful models of types of transport. 
Pictures, friezes, composite pictures, books on any aspect of the study, e.g. sea, 
land and air travel. 
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Correlating the School Work to the Centre of Interest 
Social Studies : 


History of Travel from Prehistoric Times. 5 

Geography of Travel; modes suited to cönditions in different parts of the globe. 
Railway station: where the railway goes. 

Work of the Driver, Fireman and Railway staff. 

The construction of engines. 

Air Port; similarly, where planes go, workers, the planes, the scenes passed, 
aerial view of country as introduction to maps. 

Sea Port, similarly; Bus Station and Roads, similarly. Types of road transport, 
especially contrasting animal drawn and steam or motor driven. 

History of engines and machines. 


Nature Study and Science : 


Earth, Air and Water; their conquest by Man, their uses to Man, their properties. 
Weather and Seasons. 

Animai Locomotion. 

Birds and ‘wings. 

Fish and how they move. 


Three R's : Ы 


Plans and measurements for handwork models. 

Cost of travel tickets. 

Miles and furlongs on bus route. 

Other distances. 

Time, time-tables, telling time. 

Weighing luggage, counting passengers, carriages. 

Writing a book of “Aeroplanes”, “Travel”, “Space Travel.” 
Study brochures and guide books. 

Description of journeys. Places visited. 


Literature and English : 


Stories of Discovery and Adventure. 
e.g. Gulliver’s Travels. 

Robinson Crusoe. 

Ramayana. 

Odyssey. 

Water Babies. 

Deadalus and Icarus, etc. 


Excursions : 
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Roadside in neighbourhood of school. 
Railway station, bus station, aerodrome, harbour. 
Travel bureau. 


Foot Note: The interests that may arise from such a beginning are limitless— 
world-wide—interplanetary. Be ready to take up the children's enquiries; start 
a wall list “Things we want to find out." From “How were wheels invented" 
to “Is there life on Mars". 


STANDARDS Ш OR IV 


GARDENING 
Subjects 
The growing of flowers and vegetables. 


Constructive Work and Activity 


Layout, digging and composting beds. 

Sowing, planting and daily care of plants. 

Gathering of flowers and vegetables. 

Preparation and arrangement for the house. 

Construction of seed boxes, wind shades, baskets, gardening aprons. 
Setting up bird baths, feeding tables. 

Modelling garden ornaments. 


Correlation of School Studies to the Centre of Interest 


Social Studies : 
The Beginning of life on the earth. 
Prehistoric man learns to plant and sow. 
Some famous gardens and the history attached to them: the hanging gardens 
of Babylon, the Moghul Gardens. 
The contrast of different types of soil and conditions, and the things that grow 
in them; first in the home area, and perhaps later in the different regions of the 
world. Map-work started by planning the layout of the garden. 


Nature Study : 
Study of flowers, fruits, vegetables, trees, insects, and grasses, through our 
gardening. 
The needs of a plant for growth. 
The effects of changing weather. 
The friends and enemies of the garden; earthworm, snail, parrot, etc. 
The birds that come to the table and bath. 


Literature : 
Nature Poems in plenty. 
“The Secret Garden” by Frances Burnett. 


Three R's : 
Spacework through garden plan. 4 f 
Money, weights and measures involved in buying and selling seeds, vegetables, 
posies, weighing tomatoes etc. 
Keeping a record of our work in our diary. 
Studying seed catalogues. 
Writing up stories and information into books. 
Making poetry anthology. 
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ET 


Excursions : 


To gardens and parks, at different seasons. To private gardens at “show 
time”, to botanical gardens, and seed farms. 


Foor Мотв:--Тһі is a good example of the fact that the giving of Nature 
notes to be copied is completely ruled out. All Nature Study must be at first 
hand, and any notes made are the individual observations of the children, 
no matter how badly expressed. Moreover, Nature herself dictates the syllabus 
from day to day. It is impossible to say with any certainty what the subject 
of Nature Study will be in advance. Something may turn up which demands 
attention; a new bird visits the table; a bird fight is witnessed; the frogs spawn 
in the pond; a sloughed snake-skin is picked up. On the other hand, specimens 
for the lesson one had hoped to take do not materialise and the lesson must 
be postponed until they are found. 


STANDARD IV 214 
А COUNTRY 


Subjects 


It is strongly advised that foreign lands shou!d not be studied until the interest 
is awakenedin the children, Young children can understand their own home 
district better because they can experience it. There must be a point of contact. 
The Chinese shoemaker to be visited, the oversea radio programme, a child 
with a relation abroad, letters and stamps passing to and fro, news in the news- 
papers. The Red Indian probably remains something of a fairy story to many 
children, and likewise the Eskimo ! 


Constructive Work and Activity 


A relief map in mud, clay, or paper pulp . 


Collect genuine articles from the country, and make models, and 
set up an exhibition. 


Practise some of that people’s crafts, try their writing. 
Fill into the floor map the rivers, railways, products, towns, animals, people. 


Correlation with Subjects on the Time-table 
Social Studies : 
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The History and Geography of the country chosen are taken simultaneously. 


Children may be asked what they would like to ask a visitor (from China) a 
his land. The children will suggest: “What do you eat ? see DD. ean 


books like ? (coins, toys, houses, schools), what festivals and customs have you? 
what grows in your country ?" 


A map of the country; also discover it on the globe in relation to India. 


Discuss the voyage from home, the time taken, the change in: climate and. in 
time, the places passed. (This is important). 


Nature Study and Science : 
Things that grow near us that also grow in the country we are considering. 
Why the weather and time are different there, and what difference it makes. 
Three Rs : ' 
If children are already familiar with our own money and measures they enjoy 
trying sums in foreign currency and measures, pretending they are (Chinese) 
people going shopping. Many use the decimal system, so it is not difficult. 


Write to the Chinese restaurant or the shoe shop and arrange a visit, or 
borrow exhibits. 


Write and post letters to a pen-friend in the country studied. 


Work as suggested under other Centres of Interest, e.g. writing a book, keeping 
a diary, planning a play, writing stories, studying references including guide 
books, describing excursions, writing labels and instructions for the exhibits. 


Literature and English : 
The myths, legends, folk tales of the country. 
Excursions : 


To visit anyone known to have come from the country chosen and to the Travel 
bureau or Airways office for maps, posters and information. 


STANDARDS ІШ OR IV 


PRODUCTION OF A PUPPET PLAY 
Subjects 


Stories from Indian History, World History, Old Testament History. 
Stories from Greece, Indian Epics and Mythology. ) 

Folk Tales of all lands. 

Hiawatha, King Arthur, Robin Hood and other popular heroes. 

Children’s own invented stories. 

N. B. On any of these topics ready-made plays are less satisfying than those 
we write ourselves in class. 


Constructive Work and Activity 
The making of glove puppets, dressing them. — 
Building the stage, making curtains, properties, lighting. 
Posters and programmes and the “Book of the Play”. 
Rehearsals as much as possible directed by the children. 


Correlating the School Work to the Centre of Interest 


Social Studies : 


The Story that is being dramatised, in its setting of period and place. 
The Geography of the country it comes from. 

The History of the country. 

Its Legends and folk tales. 
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Imaginary journey to that country. j ] 11). 
Historical and Geographical study of puppets and marionettes, their origins 
and variety. 

History of the theatre and entertainments, circuses, fairs and modern enter- 


ainments. 


Nature Study and Science : 


The growing or making of wood, paper, cloth used in our constructive work; 
the getting of clay from soil. 


Three R's : 


Buying of materials and sharing of costs. 

Drawing plans before constructing stage. 

Measuring for costumes for puppets, and proportions of figures. 
Tickets and programme costs. 

Writing the play in summary and in full. 

Writing programmes and invitations. 

Looking up encyclopaedia for correct detail of costumes etc. 
Speech Training in learning to say our parts. 


Literature and Story : 


Any stories suitable for dramatisation. 
More stories from the same source as our play. 
Pinnochio. 

Ballads and mimes. 


Excursions : 
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To any play, puppet show or circus. 

To the museum for costumes and settings. 
To a film studio, broadcasting studio. 

To paper mills, saw mills, cotton mills. 


PRODUCTION OF A PLAY OR CONCERT (LIVE) 


The subjects and correlation will be selected from much the same list, with one 
or two outstanding differences, viz., 


The History of the live theatre rather than of puppetry. 
Full sized costumes and properties to be made. 
Memorising of parts is necessary whereas in puppetry it is not. 


Imitation Cinema (shadow) shows and radio programmes are fun as a variation. 
Also more than one play can be produced in the year, from the quickly thought 
out impromptu play to the big production. 


THE MAKING OF GLOVE PUPPETS 


The Head can be made of a variety of materials such as papier mache, cloth, 
Clay, (a stronger material is made by adding to the clay a small quantity of 
cowdung such as used for floors). The head should be light, and hollow so as 
to admit the forefinger of the child. The size—about as big as a tennis ball. 
To the neck is attached a simple garment, the sleeves ending in hands which 
fit fairly tightly onto the middle finger and thumb. An alternative hold 


preferred by some is with the mi i i 
dee i e middle finger in the head and the thumb and little 


2 
/ 


The features and colouring of the head should be striking, slightly exaggerated 
for effect e.g. a villainous puppet has an exaggeratedly long and humped 
nme a comedian's nose may be slightly turned up. The heroine's eyes are 
arge. 
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The cloth puppet is stitched and stuffed like a soft toy, save that for more strik- 
ing features the seam may come down the middle of the face. 


The papier mache puppet is made as follows :— 
1. First model the desired head in plasticine. ኳቻ 
2. Prepare two lots of paper, one newspaper and one tissue or kite paper, tom ^ f 
roughly to 3x3” scraps and a small quantity of flour paste. ; 
3. Vaseline the plasticine head. 

4. Lay the first layer of kite paper over the complete head. 

5. Proceed to paste on a contrasting layer of newspaper till the head is again 
completely covered. 


6. Proceed in this way to paste layers onto the head in alternate papers till 
six or seven layers are completed. Test for thickness at the neck. Finish with 


a white layer. 
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7. When dry, cut right round the head with a blade, via the ears, and pull 
the two halves away from the plasticine, which should come out quite clean. 


8. Place the two halves together and join neatly, with strips of paper. 


9. Roll a piece of stiff paper round the finger and paste it thus, insert in the 
puppet neck and fix with further paper strips. 

10. Paint in strong paints—poster colour or varnish will do; and add hair to 
character in seisal, tow, wool, cotton wool, or crepe paper. The effect from a 
distance is what matters. 

11. Sew the garment to the puppet’s neck. Further garments such as cloak, 
sari, may be added once the foundation shirt is fixed. 


If a stage cannot easily be built for the purpose, much can be done with a couple 
of small tables on their sides, one on top of the other. Remember that puppets 
are worked through the floor of the stage, and that the children working 
them should be hidden from view. 


STANDARDS IV OR IH 
KEEPING PETS 


Subjects 
This heading coyers the keeping of poultry and other birds and animals for 
profit, as well as merely as pets. The value of having living creatures to care 
for will be widely recognised. 


Constructive Work and Activity 
Make suitable hutches, runs etc., for the creatures, 
Daily care of creatures: feeding, cleaning. 
Bind and decorate a book on “The Keeping of Rabbits” and other such topics. 
Bind and decorate the daily diary of the project. 
Clay modelling and painting the animals from life. 


Correlating the School Work to the Centre of Interest 
Social Studies : 


How Man has domesticated and tamed animals from early times. 

Farming. The care of domestic animals; their use to us; cows, sheep, goats, 
pigs, fowls, rabbits, cats, dogs, horses, pigeons, donkeys, mules, elephants, 
camels, etc. 

Unusual domestic animals in other lands, e.g. the fishing cormorant in China; 
husky dogs in the Arctic, 
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Geography through the natural habitats of zoo creatures. 
Animal Heroes in History. 


Nature Study and Science : 
Detailed structure study of the creatures. 
Watching and recording of habits., 
Foodstuffs required for their health. 
The Natural habitat of the creatures when not with Man. 


Three R's : 
Records and Diaries to be maintained. 
Cost and quantities of foodstuffs, wood for cages, bedding materials etc. 
Working plans of hutches and cages. 
Writing letters for information and advice, and for sales of eggs or young 
creatures. 
Reading up in Encyclopediae and other references. 

Literature : 
Animal Tales, e.g., The Jungle Book—Kipling; Black Beauty—Sewell; Lives 
of the Hunted—Seton. 

Excursions : 
Local Farm, Pet shop, Research station, Veterinary hospital. 
N.B. Many suggestions for study and activity will be seen to be applicable to 
almost all the Centres of Interest viz., the compiling of note-books on the 
Geographical, Historical and other aspects of the work; the keeping of 
Nature observation books, which are all no longer just exercise books full 
of copied notes. 
The research on the subject into Encyclopediae and references. 
The Keeping of diaries of the progress of our project. 
The use of Arithmetic time for drawing out plans and sharing the practical side 
of costs and quantities. 
The making of friezes of the painting of pictures or the topics. 
If these things seem.at first sight to be too difficult for children, remember that 
if really interested, children will attempt hard things; and that it does not 
matter if mistakes are made, or if the work produced at first is crude and 
unfinished. 


| STANDARD IV 
A SPECIFIC CRAFT 


Subjects 


Pottery; Basketry; Weaving; Bookbinding; Needlework; Knitting. 
For purpose of clarity the centre “Pottery” has been chosen for these notes; 
teachers will be able to substitute other crafts without difficulty. 


23 


Constructive Work and Activities 


A degree of skill in the one craft may be aimed at, including turning on a wheel, 
thumb pots, coil pots, tiles, modelling. 

Baking and glazing can be done with the help of a local potter or factory; a 
simple kiln may be built in the compound. ; н 

Pictures, posters, friezes, books to illustrate the various lines of study, e.g. 
“The life of a potter.” 


Correlation of School Studies to the Centre of Interest 
Social Studies : 
The history of the craft from primitive days. 
The life and work of the potter. 
Other craftsmen of our district. 
Potters in other lands; e.g. China, England. 
Where the clay comes from, how it is prepared. 
Various forms of decoration and their significance. 


Nature Study : 


The nature and composition of soil, especially clay. | 
The maintaining of a verandah garden in pots of our own making. 


Three R's : 
The purchase of clay, and of rough baked pots for decorating. 
The selling of some of our work at a pottery stall at the school fete. 
Designs based on “writing patterns”. 
Writing of book on pottery, book of instructions. 
Records of work, dates of making, baking, glazing. 
Research into encyclopediae for information on History etc. 
Invitations to our Pottery exhibition. 
Writing to the Potteries to arrange excursions. 


Literature : 


Many folk tales centre round village craftsmen, from our own land and from 
Arabian Nights and Hans Andersen and Hiawatha. 


Aesthetic Subjects : 


A sense of the oneness of art, whether of pottery, modelling, painting, music, 
song and dance can be conveyed by creating an artistic environment. Lovely 
things on show in the classroom; prints of old Masters; flower arrangement in 

. vases of our own make; the introduction of craftwork actions into the 
Eurhythmics class. 


Excursions : 


To the village potter and to the factory, and to the brickworks. 

Note: A note of warning might be sounded here. The correlation of topics 
must not be forced, nor insisted upon “ad nauseam". New interests must be 
allowed to grow out of this centre, and completely unrelated topics taken at 
times, especially when some new interest is expressed by the class. For 
example, we move on to other crafts, and other ways of earning a living; we 
get interested in other things about China. And the ideas under the three R's 
are obviously not sufficient, but are meant to be the link with reality which 
motivates all the necessary drill in the subjects. 
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STANDARDS III OR IV 
OUR TOWN OR CITY 


Subjects 
The locality of the school, which can be studied at first hand. The countryside, 
villages and farms as well as the city or town. Later, the interest may extend 
along the roads and railway to other places which may supply further subjects of 
study not available nearer home. 


Construction and Activity 
A floor or sand tray model of our district. 
A model of an imaginary town or village with all essential services. 
Frieze of a street scene. 
Scenes from our local History in various media. 
Our Geography book of our town. 
Local crafts attempted, basketry, weaving, pottery. 
ee v local natural resources for odd material work such as silk cotton pods, 
amboos. 


Correlating School Work to the Centre of Interest 


Social Studies: 
City and village life. 
The workers and craftsmen. 
The essential services: hospital, school, fire station post, waterworks etc. 
The farms, fields, dairies, poultry farms etc. 
Factories; shops and market; parks. 
The road and railway and where they lead. 
The aerodrome. 
The government of the city. 
History from stones. Historical sites. 
Why and when our town was built here. 
Map-work and direction. 


Nature Study and Science: 
Nature walks to find and classify the local trees, flowers, birds, grasses, creatures. 
Seasonal studies of all these. 


The Three R's: 
Plan of floor model, scale of houses and people etc. 
Weights and measures and money used in our shops. | 
Population, children in school, patients in hospital, give material for calculation. 
Cost of excursions, handwork material. 
Writing our Geography book of “Our Town” (Not dictated notes). 
Writing up Nature observations (Not dictated notes). 
Writing letters for permission to visit places of interest. 
Writing an account of our excursions. 
Reading and studying guide books and brochures. 
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Literature and English : 
Collect folk tales from children’s homes, servants and other inhabitants, 
Write stories, poems, plays on any special interest, e.g. a stirring event in our 


town’s history. 8. 5 d 
The Indian Epics, especially if our area has any traditional connection with them. 


Excursions : 
The whole project is centred on a series of excursions to municipal buildings, 
factories, farms, fire station, railway station, post office, hospital etc. 


STANDARD IV 
COOKERY AND HOUSECRAFT 


Subjects 
Daily regular assistance in Kitchen or House; laundry-work, cleaning, sweet- 
making and simple cookery. 


Constructive Work and Activity 


If this is not practicable, then the whole thing on a “Play” basis, in a play house 
or large Wendy house constructed outside for preference. 


Regular work as above under “Subjects” heading, viz. sweeping the house, 
making beds, laying table, washing up, polishing, simple laundering, preparation 
of vegetables, arranging flowers, cleaning of silver, cleaning shoes. The 
quantity of work of this nature must not be so heavy as to become drudgery, 
and should be undertaken as a large game of “House”. 

The occasional giving of tea parties etc. 

Simple cookery, sweets, bhajias and pastry. 

The making of ornaments for the house, table mats, baskets, containers, vases, 
tablecloths, shopping pads, framing pictures, painting pictures and friezes for 
the walls; egg stands, pot stands, kettle holders, dusters for the kitchen. 
Making our scrap book of “Household Hints" ог “Ноте Hygiene", 


Correlation of the School Work to the Centre of Interest 
Social Studies : Я 


Primitive houses : cave, tree house, lake dwelling etc. 

Homes in other lands : wigwam, kraal, skyscraper etc. 

Study of our neighbourhood: historical houses, residential areas, shopping 
areas, the workers we depend on in our homes, e.g. carpenter, electrician, dhobi, 
plumber. 

The factories that make our furnishings etc. 

Maps and plans starting from a ground plan of a well-designed house. 


Nature Study and Science : 


Health science in kitchen and bathroom. 

Need for light, shelter, air, cleanliness, sleep. 

Pests in the house and friends, and “lodgers”, e.g. pest—flies : friends—cat, 
spider; lodger—sparrow, 
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The Three R's : 
Space work in connection with ground plan. y 
Weighing and measuring in the kitchen and in the furnishings. 
Shopping for the home. 
Our “Book of the Home”, or “Household hints” or “Recipes”. 
Our diary and scrap book of our various activities, 
Shopping lists, dhobi lists to write out. 


Excursions : 


To a house under construction, factory, places of local interest, such as historical 
palace or fort. 


Literature : 


Since there is no obvious link with literature, it is as well to avoid forcing a con- 
nection, and take it as a story hour, and choose our sources quite freely, 


Note: Not only Literature, including poetry, but also other periods such as 
Speech, Singing, Band, Eurhythmics, P.T., Hindi, Religious Instruction, and 
much of the work in Arithmetic may be found to be quite unconnected with 
the Centre of Interest, or to bear on it very slightly enough perhaps to 
encourage greater effort and give greater meaning to the work as children are 
helped to see their school experience as a unified whole. 

In P. T. and Rhythm work, the children perform actions suggested by their 
Centre of Interest; and an occasional poem is discovered among many others 
which bears on our topic. 
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